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Abstract

International higher education in many developed countries and more particularly in the United
States and Australia has become a great source of revenue for their economies from students of
the developing and underdeveloped countries (Least Development Countries). Money together
with the mobility of international students from Least Development Countries to the developed
world have created social inequality with no sustainable method for successful and sustainable
internationalisation policies and agendas. This situation of inequality is created by a viciously
interdependent circle formed by the erosion of monetary, human and linguistic capital.
Calamities beyond human control including COVID-19 amplify social inequality due to the afore-
mentioned erosion of capital. This article compares the international higher education scenes in
the USA and Australia which have strong educational collaborations with a developing country
like India. The piece uses extant literature in partnership with the technique of discourse analysis
to provide a critical analysis of the politics of the existing internationalisation policies in inter-
national higher education and provides suggestions to deliver better internationalisation policies.
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Introduction

Globalisation is perhaps the ‘zeitgeist’ of the century (Naidu, 2006). Globalisation is attrib-
uted to a convergence of people, economies and the most important factor — technology.
Due to this convergence and the technology factor, several pieces of information, many
ideas, discussions, cultures and such other facets of life have come to meet together. This
zeitgeist has resulted in what is being referred to as ‘complex connectivity’ (Cox, 2008). It
creates a sense of interdependence (Jovanovi¢, 2010). This state of interdependence has
impacted the present nation-state arrangement due to which national boundaries now
seem blurred, promoting international activity.

Globalisation has impacted several aspects of our everyday life (Steger, 2020). One of
those aspects is education (Yang, 2003). This article especially focuses on higher education.
The neo-liberalist principles govern most policies including education policies. Yang adds
that education is no longer offered as a public good (p. 276). Education, especially higher
education, which is the focus of this article, comes with a hefty subscription. This results in
unequal access to education, whereby people who have the ability to pay the subscription
have better access than the people who do not have the ability to subscribe. Yang observes
that the benefit of the disintegration of borders can be realised by accessing quality educa-
tion with the required subscription (p. 279).

As a consequence of this disintegration of borders and the educational benefit it has
created, aspiring graduates have begun to look far afield in search of better training and
qualifications (Shields, 2013). However, there is a certain disagreement amongst those who
record human mobility (Dodds, 2008). The contention was that student mobility was not a
great contributor to the global human mobility. Conversely, data suggest that in 2014 there
was an estimated student mobility of more than five million. It is further estimated that in
2022 this number would well exceed seven million students who would be studying abroad
(Canadian Bureau for International Education (CBIE), 2018).

Due to the focus of this article, the mobility of Indian students is considered in this
article. Information for the academic year 2014-2015 suggests that approximately 281,160
Indian students studied abroad. This made India the second-highest exporter of students to
study abroad (Gu, 2018). Indian students opted for the United States of America (USA) as
their top-most choice amongst the many available study destinations. Other First World
countries such as Canada, Australia, New Zealand, Germany and even China were among
the top study-abroad destinations for students wanting to study abroad from India. This
information can be corroborated by research done elsewhere (Aggarwal, 2017).

As seen above, so many students are exported to the global higher education ‘market’ by
India, placing it second only to China. Indian students seeking to study abroad do so for
various reasons, as explored by Gu (2018). Whilst the major reason to study abroad is to
gain better training and qualifications in their desired academic field, there seem to be a few
other ulterior motives. The most important ulterior motive that catalyses International
student mobility towards countries like Canada, Australia, Germany and New Zealand is
their immigration policy which allows graduates from higher education institutions (HEIs)
to remain for a particular time in their country upon graduation and enrich their employ-
ability and job-oriented skills.

A study has revealed that Indians spent approximately 45,000 crores in Indian rupees or
US$7b in 2015 on foreign education (Budget, 2018). Another more recent piece of research
has also shown that Indians spend a huge 33,000 crores just to study in the USA (Rathod
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and Srivastava, 2018). This is a very substantive amount. It is also an extremely large
contribution to the US economy. Paradoxically, however, India ranked 131 among 188
world nations in the Human Development Index (United Nations Development
Programme (UNDP) (Conceigao, 2020)).

The commercialisation of higher education and the money spent on it as subscription by
Indian students every year to access foreign education seems ever-increasing. This ever-
increasing phenomenon could be attributed to the youth dividend of India. In other
words, India has one of the highest youth populations in the world (Rajiv Gandhi
National Institute of Youth Development (RGNIYD), 2017). This youth dividend provides
an almost perennial supply of students from India to the global higher education market. It
is this commercialisation of higher education that has shifted the hefty burden of subscrip-
tion from the State to the vulnerable student population (Shear and Zontine, 2010). In
addition to shifting the burden of subscription, the higher education ‘industry” has gradually
begun exploiting students and other stakeholders from developing economies like India.

This article is an analysis of the commercialisation of international higher education.
Using the extant literature, the paper analyses the roles played by the countries which attract
students from India. It is pertinent to note that these ‘attractive’ countries are predominant-
ly First World. Through this analysis, the paper discusses the policy-level aspects of the
governments of the First World countries and their HEIs which attract students from devel-
oping economies like and including India. The article also talks about the ways in which the
exploitation of students occurs and how it shapes students’ experiences when choosing to
study abroad.

By offering this focus, the article wants to draw the attention of the reader to the primacy
of international non-exploitative student-friendly policy-level interventions that are
required. The article considers the rights of international students in order to shape a
better study-abroad experience for them. By building these arguments, the article urges
the authorities concerned in the developing economies — for example, India — to consider
the welfare and rights of students who study abroad and those from their country who
aspire to study abroad. This is imminent and urgent because the present higher educational
policies within developing countries like and including India implicitly allow exploitation of
students studying abroad and those who aspire to study abroad. The following paragraphs
look more closely at India’s higher education and study abroad scenario.

The Indian scenario

The following few paragraphs of this article work to identify the players that commercialise
the Indian student ‘market’. The paragraphs show the various ways the players interact
with the Indian student market by means of policies and analyse the reactions from Indian
students. These students would have responded to the attractive propositions made by the
governments of the popular study abroad destinations and their HEIs. To understand the
role of these players, the Indian higher education scenario needs to be first better
understood.

According to one study, India has generated an estimated 22 million students who have
enrolled within HEIs in India (Gillian et al., 2003). Amongst this number, an estimated 60%
of students have enrolled in private HEIs (Daugherty et al., 2013). These private HEIs are
often characterised by inferior quality in terms of the teaching faculty, the methods adopted
to deliver courses and the infrastructure. Private HEIs in India are seen as the melting pot
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for lucrative carcer opportunities for students with a hope for better careers. However, this
comes at a hefty subscription, thus exploiting vulnerable students and their families applying
the principles of neo-liberalism (Bourdieu, 1998).

Daugherty et al. (2013) have also noted that there has been a growth in the number of
HEIs in India in recent years, from 6000 in the 1990s to 46,000 in 2013. Despite the number
of HEIs in India, making it the second-largest education system in the world after the USA,
reports suggest that not many Indian HEIs are featured in the world’s top-500 ranking,
reflecting upon their quality. Hence, studies suggest that betterment is required in both
quantitative and qualitative aspects of HEIs, keeping in mind the fact that India has long
been a seat of higher learning, with its ancient universities like Nalanda, Taxila and
Vikramsila attracting students from as far as Korea and China (Prakash, 2007).

India has had to adopt the principles of liberalisation, privatisation and internationalisa-
tion due, in part, to globalisation (Mishra and Bhatnagar, 2009). India has had to adopt
these principles, particularly in the education sector, making higher education a ‘private
good’ and the education sector an ‘industry’. This situation is due to the ‘developing’ state of
India’s economy dependent on foreign interests that India has to support the arrangement
of treating its students as tradeable marketable products just perhaps like certain other
developing economies. In India, the CN Rao Committee drafted a Bill which was enacted
as the Foreign Education Institutions (Regulation of Entry and Operation, Maintenance of
Quality and Prevention of Commercialisation) Bill, 2005. Although the function of this law,
according to Mishra and Bhatnagar (2009), is to govern Indian student mobility between
India and abroad, still, the state of Indian student mobility is not in a good state void of any
commercialisation. The following paragraphs throw some light on the Indian student mobil-
ity in certain study abroad destinations preferred by Indian students.

Longstanding India—-USA bond

The US Embassy in India reported that the USA received just over one million international
students from across the world in 2017. The international student population in the USA
constitutes 5% of the total student population in the country. Of the one million students
sent from India alone, approximately 186,000 students placed it second only to China, with
an estimated growth rate of 12% from the previous year’s numbers (Embassy of the USA in
India, 2018). In addition, it is pertinent to note that India has sent the second-highest
number of students for the second consecutive year.

The efforts of the USA to attract students from India to study in their country could be
dated back to the 1950s when the then Prime Minister of India Pandit Jawaharlal Nehru and
the then US Ambassador to India Ambassador Loy Henderson signed an agreement facil-
itating study abroad and international student exchange opportunities between the USA
and India (United States-India Educational Foundation (USIEF), 2020). This acknowledge-
ment of India by the USA as a vital and valuable partner in education exchanges and
collaborations has paid off, with a record number of students from India choosing to
study in the USA every year.

India—-Australia blooming

Australia’s economy has reaped similar benefits to that of the USA by attracting students
from developing economies, including India. Its interest in the Indian student market,
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however, has been during more recent times. Australia being one of the First World coun-
tries, it attracts several thousands of students from India every year for the purposes of
education (Turpin et al., 2002). Of the total 695,485 students in Australia, 13.7% were
international students from across the world in the year 2000. This international student
number in Australia is much higher when compared with that in the USA, which was a
mere 5%.

The aforementioned number is a tremendous success for the Australian education indus-
try when comparing it with the other traditional and contemporary rivals like the USA and
Canada, to name two. As Turpin et al. (2002) point out, Australia’s approach to this success
has been and is still a business-type mechanism. In this business-type mechanism, national
agencies of Australia — namely the International Development Program (IDP), Australian
Education Centres and the Australian Education International (AEI) previously known as
the Australian International Educational Foundation (AIEF) — played, and some still con-
tinue to play, a vital role. As one researcher notes, the Australian education industry has
quickly become aggressive in its entrepreneurial strategies in attracting international
students, particularly from the developing economies like and including India
(Marginson, 2002).

Although Australia plays host to a number of students from the developing economies of
South-East Asia, it did not appeal as a popular study-abroad destination to Indian students
until the 2000s. As Gillian et al. (2003) p.1396 note, in 1990 the number of Indian students in
Australia across all sectors of education was a mere 378. It was only in the 1990s that the
educational relationship between Australia and India was being redefined to reach newer
heights. This led to a steady increase in the number of students from India studying in
Australia in the 2000s to 10,000 (Gillian et al., 2003 p.1396).

This immense and drastic increase in the number of students from India choosing
Australia as their study destination has been the success of the aggressive entrepreneurial
model adopted by Australia’s higher education industry. The government used all of the
aforementioned education marketing vehicles to reach out to prospective students in India.
Whilst Austrade and AEI do facilitate, monitor and deliver as vital trade partners for
Australia’s education industry, the contribution of these government bodies has been aug-
mented by a particular autonomous education agency — IDP Education (Gillian et al., 2003).

IDP Education is an autonomous organisation that claims to be part-owned by 38 of
Australia’s HEIs and partly by a company called SEEK Ltd (IDP Education, 2018). It was
privatised in countries like India as IDP Education India Private Limited in 2009. IDP
Education also co-owns the International English Language Testing System (IELTS) with
the British Council. IELTS is an English proficiency test that students from developing
countries like and including India are required to go through. This exam could be seen as
another economic opportunity for this Australian company, considering the number of
students from India who would have to take the exam in order to study abroad.

In addition to the autonomous agency IDP Education, there are several other private
organisations which work for the interests of the Australian education industry in India and
which promote Australian education amongst the student population in India and recruit
interested students and place them at suitable Australian HEIs. As Gillian et al. (2003)
p.1399 point out, this contribution by IDP Education, the AEI in India and the several
other private agencies either in small pockets or nation-wide has been imminent to the
success of the popularity of Australia’s Higher Education in India. IDP Education itself
has offices across at least all the major metropolitan centres in India.
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As Gillian et al. (2003) indicate, the Australian education industry, with its aggressive
entrepreneurial model, has considered international students from developing countries like
and including India as tradeable economic products and consumers. Whilst the latter have
consumer rights, the situation of the former is worse as they are merely products used for
monetary benefits — in other words, ‘cash-cows’. This is especially so during the COVID-19
pandemic. International students in Australia have been one of the most affected groups.
Instead of helping international students, the Australian government responded by simply
asking international students to ‘go home’ unless they had sufficient funds to help them-
selves continue their stay in Australia (Nguyen and Balakrishnan, 2020). Although the
Australian government together with the HEIs later made efforts to help those international
students who confronted difficulties due to COVID-19, the government’s first inconsiderate
reaction — asking international students to ‘go home’ — only confirmed that international
students are just ‘cash-cows’ to the Australian economy. The next few paragraphs discuss
the case of an international student from India and the plight they underwent as an inter-
national student in Australia.

The case at first-hand

The case this article presents is of a vulnerable individual called Marcus (name changed)
from a lower-middle-class family from South India. Marcus’ parents were self-made.
Marcus and their parents wished that they (Marcus is referred to using this pronoun
throughout) should go to Australia and study there. In 2003, they (Marcus and their
parents) approached and consulted the major education agency that played a vital role in
promoting Australia’s education interests in India. It is pertinent to note that Marcus is all
the more vulnerable, being a 17-18-year-old middle-class person who had wanted to pursue
their undergraduate degree in Australia.

Like any Indian teenager, Marcus also had parental instructions to pursue a particular
academic career so that they could find a suitable professional career that pays well.
However, Marcus wanted to pursue international relations (IR). An agent encouraged
Marcus to consider Australia as their study destination as it is an easy pathway to settle
down in Australia with permanent residence if they chose to study according to their paren-
tal instructions. Also, Marcus, a teenager who has never lived a rural life, was strongly
prescribed a rural HEI by the agent. However, Marcus was interested in a different HEI in
Melbourne, which had both the academic courses — the one prescribed by their parents and
the one which they preferred. However, the adviser in the agency promoted this rural uni-
versity. Despite the aforementioned situation, trusting the adviser at the agency, Marcus
placed an application to study at this rural university just outside Sydney in 2004 having
made all the financial and other preparations since 2003.. Marcus’ parents afforded their
best for Marcus so that they could achieve their academic and professional dreams.

Marcus’ visa was temporarily cancelled. The adviser and the education agency (which is
the prime player) had no information about the visa application status. When Marcus
themself called the HEI in rural Australia, the officer said that the degree chosen was
unavailable for the year 2004. The options that Marcus was left with were to choose another
HEI, for which it was too late as their visa had already been applied for; or they could wait
for the next year, wasting their precious time; or, as the officer suggested, they could take up
another degree, study it for one semester and then change to the originally intended degree.



Ramaswamy and Kumar 7

Marcus obediently took up the last suggestion given by the university officer and got
their visa approved. Due to the confusion with the degree preference, Marcus enrolled late,
after orientation week, and so they did not know what was what in their new life. Whilst
they were allocated a student mentor who helped them with opening a bank account, getting
a student ID and the other formalities, it was daunting for them. Culture shock was a huge
factor, as Marcus was then the only international student in their class.

Marcus got the taste of the degree and tried their best to get good scores. However, many
factors affected their exam performance. Although their IELTS was high enough, the sub-
ject assessments in India are different from the subject assessments in Australia. The aca-
demic writing style is different, and they had too little time to get used to it. Also, as they
recall, whenever they sought assistance from the Learning Skills Unit (LSU) it was always
closed. To worsen all this, there were other factors that added up to a bitter study-
abroad experience. Whilst there were on-campus shops, better and cheaper shopping facil-
ities were too far, bus services were too limited, there were no intercampus shuttle buses,
there were not a lot of international students to mix with, and other factors.

To help themself out of this suffering, Marcus worked out their options. They chose to
leave this rural campus and move closer to the city, which meant they would have to choose
a completely different degree. Considering this as the perfect opportunity, they planned to
change their degree to a bachelor’s degree in IR, if available, which was their original choice.
Marcus had to adopt this strategy as international students in Australia are not allowed to
change their HEIs for a period of up to one year. When they approached the International
Office (I0) of the HEI, they advised Marcus that an IR degree course was not available and
that only employment relations (ER) was available, and that both the degree options offer
similar subjects.

Without further ado, Marcus grabbed this opportunity and changed their degree. They
pursued that course for a year and saw a lot of disparities, discrepancies and partialities
where international students were purposely marked down or, worse, failed. Due to this
bitter experience, which resulted in a feeling of guilt that they were wasting their parents’
hard-earned money, and depression because their actual talent was not being recognised,
Marcus changed from that HEI to a Melbourne-based one. This HEI was their actual
preferred choice. Unfortunately, Marcus was ineligible for direct entry into the degree.
Hence, their application was assessed for entry into a pathway programme. These details
were suppressed by Marcus’s adviser at the education agency in India.

Provision of this information would have helped Marcus and their parents make better
educational choices and decisions, which are huge investments that education agencies like
these sometimes only recognise for namesake. Marcus explained that that they were infu-
riated to be used as a pawn to meet the agency’s sales targets. Because of this ‘entrepre-
neurial approach’, Marcus, a vulnerable student, suffered intense depression and was
advised to return to India and get better. Marcus’ parents were lured into spending many
lakhs of thousands of Indian rupees in the hope that their child would have a better and
brighter future. Now, the adviser is having a better future in Australia, working in a senior
position with an Australian HEI as an Australian citizen.

Whilst there are many success stories of students from India, who would regard stories of
vulnerable students from India like Marcus as a sheer bad luck, this is the time for such
students, student bodies, HEIs, AEI, the Government Ministries of India and Australia and
the education agencies themselves to come forward, accept their mistakes, apologise and
compensate such vulnerable students, even though they may be a tiny number. If these
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things were done, there could definitely be an agreement that international students from
developing countries like and including India would not be treated as ‘cash-cows’.

Money made through unmet promises

From the aforementioned case, despite the extremely profitable and noble business run by
the education agencies, international students from developing economies seem to go
through a tough time now and then. This is irrefutable. These education agencies send
tens of thousands of students from India. India’s revenue contribution to Australia’s econ-
omy through international students places it second only after China (Verma, 2016).
Australia hit a record influx of AUDS$24b from international student enrolments alone
and a further AUDS$23.5b from their living expenditure (Hare, 2018).

These figures prove the success of the aggressive campaign of the entrepreneurial model
of the Australian education industry using their agencies such as IDP Education and several
others. These opportunistic agencies, which promote Australia’s education interests in
India, have formed a consortium called the Association of Australian Education
Representatives of India (AAERI), according to Verma (2016). There have been scores of
students who have been recruited by these agencies to Australia and were finally sent back
to India. Verma notes that there are associations such as AAERI which follow ethical
recruitment conducts, or at least claim to do so. However, thus far, there has been no
action taken on the dubious HEIs which would make vulnerable international students
from developing economies feel more like ‘cash-cows’.

It is also a cause for worry, according to Verma (2016), that whilst the Australian gov-
ernment has updated many of its immigration rules and regulations, many education agen-
cies including IDP Education India and several other education agencies that represent
Australian HEIs in India are still promoting the ‘pathway to work’ and/or ‘pathway to
residency’ on their websites, directly or indirectly. This contradiction alone is big test for the
integrity of Australia’s education by and large because of the malpractices of its vital players
and contributors at different levels. Yet many students from developing economies like and
including India seek to study in Australia, with their hopes and dreams.

A national newspaper in Australia has allegedly stated that international students are
exploiters of the Australian immigration system (Paltridge et al., 2014). This news coverage
appeared in a major newspaper in the wake of many international students being cheated by
employers, HEIs, immigration agencies and other such organisations. As previously men-
tioned, international students contribute a substantive amount to Australia’s economy,
which is an already developed economy. However, it is unfair for the international students
to be treated as exploiters, despite the billions of dollars that they contribute to developed
state of Australia.

The schemes and policies of the Australian government to attract the thousands of
students from India, and other developing countries like India, are like a mirage. The
Australian government seems to want international students to choose Australia for those
obvious and often promoted reasons of employment and residency, but, when they do, they
are alleged to be exploiters. This devastates the lives of many vulnerable students who spend
millions in search of quality training and education (Reich, 2016). It is pertinent to note that
the various wavering updates in immigration policies in Australia have left the lives of a
number of international students in a very precarious condition with an uncertain future



Ramaswamy and Kumar 9

ahead, as they were simply not being provided with what they were initially promised during
subscription to this study-abroad venture.

Inequalities and erasure of Indigenous languages

Paltridge et al. (2014) have mentioned that despite Australia’s concerted efforts to attract
international students from developing economies since the 1990s, scholars have constantly
warned policy-makers of the potential and serious levels of inequality that the international
education industry will bring to the society. For example, the high influx of students, as a
consequence of Australia’s education services, from the developing economies like and
including India into developed nations like Australia will cause a lot of inequalities between
countries. This is in part due to the monetary flow from developing economies to developed
economies.

It is a well-known and established fact that international students from developing econ-
omies like India choose to migrate to the host country because of the superior standard of
living, non-judgemental culture, education, employment opportunities and for permanent
residency purposes (Marginson, 2012). Marginson observes that in 2008 alone, the English-
speaking countries attracted more than 40% of the international student population to
study in their countries. This, according to Marginson, is due to the hegemony posed by
the English language which happens to be the medium of instruction in many developing
countries, including India.

There are certain paradoxes when considering the issue of the hegemony posed by
English across the world in spheres like education and employment. The first is that,
whilst English is not the native tongue of many developing countries, the citizens of these
countries are constantly being pushed to necessarily prove their expert proficiency in the
English language to survive in this competitive world where the English language is hege-
monic (Kubota, 2009). This results in the loss of knowledge of the native tongue and the
gradual erasure of the Indigenous languages. The other paradox is that international stu-
dents are expected to possess very high levels of English-language proficiency, often on a par
with the local students.

Further, Kubota (2009) has suggested that academic institutions in the English-speaking
world should help in maintaining a truly global environment by promoting translingual and
transcultural values at their academic institutions. This will ensure a global environment
that removes the linguistic barriers of communication. English should not be imposed as the
hegemonic language on the students even whilst teaching. For example, theses and disser-
tations could be completed both in English and in the native language of the student. In this
way, students are able to use their native Indigenous language academically and the knowl-
edge is not restricted just to people who know the English language. Also, the Indigenous
languages would survive.

Sustainability in internationalisation policies

Sustainability in the internationalisation policies of the HEIs does not refer to the prolonged
sustenance of the policy with politico-economic prerogatives as the motives. Instead, sus-
tainability in the internationalisation policies of HEIs encompasses the relational aspects
(Ilieva et al., 2014). In this context, these relational aspects generally involve the people
concerned, the time and the environment. Ilieva et al. (2014) have also critiqued the present
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trend of internationalisation. It is said that internationalisation dwells in the idealism of
goodness and that the consequences of internationalisation are good because the ideology
itself is inherently good. Also, there seems to be an understanding that if internationalisation
occurs according to the terms and conditions of the developed First World countries, then
the consequences of internationalisation for developing economies will be the best for the
developing economies.

Besides using idealism through internationalisation, it also uses the principle of instru-
mentalism, which says that it serves as an instrument for people to lead a good life with
better living standards. However, in reality, it seeks to exploit those to seek the benefits of
internationalisation. Ilieva et al. (2014) vehemently critique internationalisation further by
citing Stier’s ideals of internationalisation. Stier as in Ilieva et al. explains that education-
alism is used as an ideal by countries and economies that seek to internationalise their
education. This is to provide an image showing that they are the best options for education
and teaching practices and that they have global solutions for the future’s most pressing
issues.

Ilieva et al. (2014) conducted an exploratory study at a Canadian university. It aimed to
understand what people — students, professionals and academic staff — at the university
thought about the present, the wrong and the best practices in internationalisation along
with their understanding of the concept of internationalisation, among other such details.
Among the respondents, 32% academic staff, 46% students and 17% professional staff did
not know the meaning of internationalisation. Further respondents thought that commerci-
alisation, their lack of knowledge about internationalisation and the sense of supremacy
where diversity was to be disrespected were some of the unsustainable internationalisation
practices. The respondents highlighted that internationalisation projects that include such
ideals as relationality, reciprocity and a process that values and respects diversity would be
sustainable.

Global citizens or stateless citizens?

According to Marginson, international students are citizens of one country who travel to
another country that hosts them for the purposes of education. Their residential status can
be compared to that of refugees and other tourists who do not have the protection of the
host country, quite unlike the citizens of the host country (Marginson, 2012). These con-
ditions, according to Marginson, do not allow them to use their citizenship agency to the
fullest potential. China employed a student security mechanism through which it was able to
influence a major drop in the number of Chinese students going to Australia and New
Zealand for their education.

Marginson has also suggested that due to the high economic value and the foreigner
status, international students are unable to claim their rights either under their host coun-
try’s laws or under their home country’s laws. Marginson has opined that there would soon
be a high number of displaced people in various countries due to reasons including student
migration for purposes of education. This displacement may occur due to climate change or
other natural calamities, or as is currently happening due to COVID-19. This is the main
reason for the ‘denationalisation’ of individuals, according to Marginson (Marginson,
2012). However, denationalisation translates to, in its menial terms, parallel to the meanings
of globalisation or the effects thereof due to which the sovereignty of a nation dies and the
boundaries countries which hold future prospects of research disintegrate.
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Conclusion

The poor educational facilities in public HEIs in India have resulted in the mushrooming of
many private HEIs, compromising quality and exploiting vulnerable students for a high
subscription. Then came globalisation as a blessing however in disguise as it also entailed
substantive subscription. Globalisation increased the pace of the world’s (r)evolution. It
provided students from India with access to foreign HEIs. However, whilst a majority of
students ended up in successful careers after their education, there is still a minority of
students like Marcus who are ignored and without compensation. To address this, HEIs
should reduce the usage of education agencies and manage international student recruitment
activities themselves.

Many of these international student recruitment agencies also promote English. English
language has become hegemonic. Due to this, all knowledge is in the English language. This
runs the risk of making Indigenous languages obsolete. Also, in order for people to gain
knowledge, they will have to undergo the necessity to learn the English language. Hence,
HEIs should adopt translingual and transcultural values. Whilst English can still be main-
tained, they should encourage educational activities in the students’ native language. For
example, theses/dissertation can be submitted both in English and in the students’ native
language.

The last point is that internationalisation policies should incorporate the value of sus-
tainability. This means that internationalisation activities should lack commercialisation,
should value diversity and should avoid the sense of supremacy — that they are the best.
Also, the developed economies should mind the change of the world order and respond
accordingly. They should value the developing countries, from which there is a huge mon-
etary flow, making the developed countries stay developed. Also, international students
should be protected by laws made by their home country and their host country, especially
during times of displacement, as witnessed during the present uncertain times of the
COVID-19 pandemic.
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